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Abstract: The accuracy of assessing the capabilities of the process and product in chemical practice activities requires appropriate 
measurement procedures to be followed. It is crucial to identify the components that can introduce bias while measuring student 
abilities during the measurement process. This study aims to identify the components or criteria used by teachers to assess student 
performance in practicum activities and analyze the quality of the rubrics developed. The study was conducted with the participation 
of three raters, 27 high school students, and nine assessment criteria. A quantitative descriptive approach was employed using the 
many-facet Rasch model (MFRM) analysis for measurement. The results of the MFRM analysis show no significant measurement bias, 
with data measurement facets fitting the MFRM model. The reliability of all the facets meets the criteria, and the scale predictor 
functions appropriately. While all students can easily pass four out of nine items, five items can only be partially passed by students. 
The assessment criteria that require special attention include communication skills, tools and assembly, interpretation, cleanliness, 
and accuracy when performing practicums. These criteria provide feedback for teachers and students to ensure successful practicum 
activities. The Discussion section of this study delves into the findings and their implications. 
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Introduction 

Measurement of students' skills in practicum activities requires an appropriate assessment system so that the teacher 
can identify the extent of students' understanding and skills (Giammatteo & Obaya, 2018; Ural, 2016). Testing students' 
skills can be done using a performance assessment instrument, an assessment analysis referring to the results of 
observations of all student activities during practicum activities (Hensiek et al., 2016). The rubric is an effective 
measurement tool used to measure student performance, especially in practicum activities (Brookhart, 2013; 
Wesolowski, 2012). Choosing a rubric to measure student skills is the right choice for the teacher because the rubric can 
describe the task instructions given, the components to be assessed, and the rater using the rubric (Almarshoud, 2011). 
The use of rubrics can provide feedback to students on which components are suitable or lacking in practicum activities. 
This information is valuable to teachers to improve components still lacking in practicum activities carried out by 
students (Mitchell, 2006). Feedback is provided by the rater based on the predictors of each assessment component. The 
assessment results use a rubric to accurately assess students' abilities (Wesolowski et al., 2017). 

The importance of rubrics in the field of measurement, especially in chemistry practicum activities, is also reviewed by 
several studies that have developed practicum rubrics, especially in chemistry, to measure student performance in the 
laboratory (Adams, 2020; Harwood et al., 2020). In Indonesia, teachers do not use any particular rubric to assess 
students' practicum abilities (Asmorowati et al., 2021). Teachers only use pre-test, post-test, and practicum reports to 
assess students' skills in practicum activities. 

Studying chemistry is not just about learning concepts, but includes the nature of chemistry, scientific practise, scientific 
inquiry, and the relationship between science, technology, and society (Orgill et al., 2019; Seery, 2020). In practice and 
scientific inquiry, it includes process and product skills that will be the essential capital for research in the laboratory 
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and the future (Hlukhaniuk et al., 2020). One of the processes and product skills is providing direct experience to students 
through practical activities in the laboratory (Hlukhaniuk et al., 2020; Tahya et al., 2022). The hope is that students can 
change their perception of essential things in chemistry. Therefore, process and product skills need to be trained because 
they play an essential role in chemistry learning (Tahya et al., 2022). The importance of laboratory skills and its role in 
providing students with direct experience and firsthand experience. The aim of this experience is to change students' 
perceptions about important things in the field of chemistry (Ghaemi & Potvin, 2021; Pusca et al., 2017). 

A rubric was developed in this study, which focuses on nine assessment criteria designed to guide students in preparing 
themselves and directing their attention to the expected aspects. The hope is that this rubric will also aid students in 
planning and preparing for practicum assignments by enabling them to gather the necessary tools and materials, as well 
as to allocate appropriate time and effort. The rubric was created to evaluate chemistry practicum. The construct of this 
study consists of two assessment dimensions: process assessment and product assessment. Each dimension has specific 
assessment criteria and codes, which are discussed in the following paragraphs. 

The "moving" code represents the criteria for conducting the practicum procedure as a whole. This aspect refers to 
students' ability to perform each step of the practicum procedure accurately and systematically (Hunter et al., 2003; 
Maknun, 2015). These steps include preparation before the practicum begins, conducting the practicum according to the 
predetermined sequence of steps, and concluding the practicum by cleaning the work area and equipment used (Royal 
Society of Chemistry, n.d.). Through practicum activities, students can gain direct experience in carrying out the 
practicum procedure and understand how it relates to the theoretical concepts they have learned. 

The "Discipline" code includes the criteria for arriving on time before the practicum begins, and is included in the process 
assessment dimension of chemistry practicum activities. This criterion indicates students' ability to arrive at the 
laboratory on time before the practicum begins (Asmorowati et al., 2021; Bodner, 2015; Royal Society of Chemistry, n.d.) 
This assessment is based on aspects of student discipline in managing time and preparing for the practicum. The 
disciplinary criteria play a crucial role in achieving the objectives of the practicum assignments. 

The criteria for utilizing occupational safety and security measures during the practicum align with the "Work Safety" 
code. This criterion demonstrates the students' ability to implement appropriate safety and security measures during 
the practicum (Mistry & Gorman, 2020; Royal Society of Chemistry, n.d.). It is crucial to enforce occupational safety and 
health protocols in the laboratory to prevent any accidents or hazards that may harm the students and the environment. 

The criteria for selecting and assembling the practicum equipment align with the experiment to be conducted with the 
"Assembling" code. This criterion indicates the students' ability to choose and assemble the practicum equipment based 
on the type of experiment to be conducted (Maknun, 2015; Neamah, 2020; J. S. Wright et al., 2018). The assessment is 
based on the students' comprehension of the correct utilization of the practicum equipment and the proper execution of 
the experiment. The appropriate selection and utilization of laboratory equipment are essential in achieving experiment 
success and avoiding any accidents. 

The criteria for demonstrating proper attitude during practicum with the code "Attitude" in chemistry practicum 
activities refer to the conduct and demeanor of participants while conducting the experiment. The attitude of practicum 
participants encompasses a positive approach towards the practicum material, active participation, teamwork, and 
observance of safety protocols and environmental regulations (Hager et al., 1994; Ng, 2019). A good attitude during the 
practicum is of utmost importance as it influences the final outcome and the success of participants in comprehending 
the practicum material. 

The criteria for precision in implementing the practicum with the code "Accuracy". This criterion pertains to a high level 
of precision while conducting the experiment. In the context of chemical practicum assessment, precision implies the 
students' capacity to perform each stage of the experiment with careful attention, accuracy in the selection of chemicals, 
tools, and practicum procedures (Capozzi et al., 2015; Gürses et al., 2015; Zengele & Alemayehu, 2016). Moreover, 
accuracy encompasses the precise measurement and recording of data to produce valid and dependable results. 

The criterion for cleaning and tidying up the laboratory table is labeled as "Cleanliness". This criterion is associated with 
the students' ability to clean and tidy up the laboratory table after the completion of the practicum. In the assessment 
process, "Cleanliness" can be included in a rubric that comprises specific criteria, such as the students' ability to 
appropriately dispose of chemical waste, clean the practicum tools, and tidy up the laboratory table once the practicum 
is finished (Neamah, 2020; Royal Society of Chemistry, n.d.). Moreover, conducting a hygiene assessment can motivate 
students to maintain a clean practicum environment and develop discipline in completing assignments. 

The criteria for accurately interpreting experimental data based on the results of observations in laboratory reports is 
labeled as "Interpretation". This criterion evaluates the students' ability to analyze experimental data correctly and 
comprehensively and to relate this data to the theory they have learned (Lunardi et al., 2021). The assessment of the 
interpretation of experimental data is highly significant as it can produce meaningful information and support research 
results. Accurately interpreting experimental data can lead to strong conclusions, assist in identifying errors in the 
experimental process, and enhance research credibility (Asmorowati et al., 2021; Lunardi et al., 2021). Hence, the 
students' ability to interpret experimental data precisely is a crucial indicator in evaluating the quality of research results. 
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The criterion for assessing the ability of practicum participants to present experimental observations in a clear and 
systematic way in the form of a written report is labeled as "Communication". In preparing the report, practicum 
participants are expected to organize the results of observations into a logical and coherent sequence, and provide brief 
and precise explanations for the results of observations. Communication skills in report writing are essential in 
expressing ideas and thoughts in writing, in a language that is easily comprehensible to readers (Asmorowati et al., 2021; 
Hensiek et al., 2016). Additionally, a well-written report must include complete and accurate information and be written 
using proper grammar. 

In general, Process Assessment evaluates the quality of practicum implementation, while Product Assessment evaluates 
the quality of practicum result reports. Using rubrics based on this construct is expected to help teachers evaluate student 
performance objectively and provide appropriate feedback, enabling students to improve their skills in the future 
(Reigosa & Jiménez‐Aleixandre, 2007). 

Rubric development requires more time and focus (Mitchell, 2006). The rubric development stage begins with setting 
the assessment objectives and determining the components of the assessment targets considered necessary in practical 
activities (Janssen et al., 2015). One type of rubric used in measuring skills is an analytical rubric (Chukwuere, 2021). 
Analytical rubrics require predictors to be the benchmark for assessment. This predictor usually describes the 
abilities/skills expected by students in certain activities (Beyreli & Ari, 2009; Chukwuere, 2021). 

Instrument reliability is essential in compiling rubrics (Harmey et al., 2019; Johnson et al., 2019; Yamanishi et al., 2019). 
A good rubric at least goes through the stages of expert review and empirical testing (Basturk, 2008; Galti et al., 2018). 
Expert review is a consideration for items essential to measuring students' practicum abilities in the laboratory 
(Sainuddin et al., 2022). Meanwhile, empirical trials were used to determine to what extent the rubric developed 
appropriately measures students' abilities in practical activities (Bennett et al., 2016; Giammatteo & Obaya, 2018; Seery 
et al., 2017). Empirically, we can determine the reliability of all facets involved using rubrics such as assessment items, 
students, and raters. 

Based on a previous discussion on the use of measuring instruments in assessing students' practicum abilities in the 
laboratory, the authors attempted to measure students' practicum skills by developing a practicum assessment rubric. 
This rubric focuses on the evaluation of processes and products. The criteria used in this rubric include the ability of 
students to perform practical procedures, discipline, carry out work safety, use tools/materials, attitude, precision, 
cleanliness, interpretation, and communication in the practicum. Through the rubric criteria developed, the data 
obtained can be used as a reference by the teacher to assess student performance in practical activities in the laboratory. 
The quality of the developed rubric was analyzed using the Many Facet Rasch model (MFRM) approaches. This analysis 
can show the quality of the rubric produced through the data obtained from the students who do the practicum, the 
number of items and the number of raters involved in the assessment. The quality of the resulting instrument does not 
necessarily result in a conclusion. However, other aspects can also be studied more deeply, such as the number of raters 
and students. An unbalanced assessment between raters may cause an instrument that is not considered good. Therefore, 
through the MRFM analysis, the authors can examine more deeply the quality of the instruments used in measuring the 
skills of the chemistry practicum. Thus, the study aims to identify what criteria / components teachers need to consider 
to assess student performance in practical activities in the laboratory and to analyse the quality of the rubrics that have 
been developed using the MFRM approach. 

Methodology 

Research Design  

The study uses a quantitative descriptive approach to develop a rubric for assessing students' chemistry practicum 
activities in the laboratory. This study aims to determine the quality of the assessment criteria used to measure students' 
skills in a practicum in the laboratory. 

Research Participant 

The participants in this study were 27 high school students in class XII majoring in science consisting of 10 males and 17 
females aged 17-18 years. The students who were assessed came from several different class groups. The sampling was 
done by a random sampling technique. Each class randomly selected nine people to represent their class in practicum 
activities. 
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Instrument 

The instrument used in this study is an assessment rubric developed by the researcher based on relevant literature, 
including the "moving" criteria (Hunter et al., 2003; Maknun, 2015); the "Discipline" criteria (Asmorowati et al., 2021; 
Bodner, 2015; Royal Society of Chemistry, n.d.); the "Work Safety" criteria (Mistry & Gorman, 2020; Royal Society of 
Chemistry, n.d.); The "Assembling" criteria (Maknun, 2015; Neamah, 2020; J. S. Wright et al., 2018). the "Attitude" criteria 
(Hager et al., 1994; Ng, 2019); the "Accuracy” criteria (Capozzi et al., 2015; Gürses et al., 2015; Zengele & Alemayehu, 
2016). the "Cleanliness” criterion (Neamah, 2020; Royal Society of Chemistry, n.d.); the "Interpretation” criteria (Lunardi 
et al., 2021); and the "Communication" criterion (Asmorowati et al., 2021; Hensiek et al., 2016). The rubric consists of 
nine items that are scored using a maximum score of 4 and a minimum score of 1 for each criterion. This assessment 
rubric will assist teachers and students in measuring and improving the practical skills of students in performing accurate 
and safe acid-base titration. Table 1 shows examples of item criteria and a scoring rubric for assessing acid-base titration 
laboratory work. 

Table 1. Items and Scoring Rubric for The Assessment 

Criteria Score 4 Score 3 Score 2 Score 1 
Arrival time before 
the practicum test 
activity begins. 

 Arrives 10 minutes 
before the start of 
the practical 

 Arrives on time or 
with a delay of less 
than 10 minutes 

 Arrives with a 
delay of more than 
10 minutes 

 Absent during 
the practical 

Attitude during the 
practicum. 

 Demonstrates a 
highly positive 
and enthusiastic 
attitude 

 Demonstrates a 
positive attitude 
but lacks 
enthusiasm 

 Demonstrates a 
negative attitude 
and lacks 
enthusiasm 

 Demonstrates a 
negative and 
unenthusiastic 
attitude 

Writing a report in 
accordance with the 
observations made 
during the practicum. 

 Writes a very 
clear and 
systematic 
report 

 Writes a report 
that is clear and 
systematic 
enough 

 Writes a report 
that is unclear and 
not systematic 
enough 

 Does not write a 
report or writes 
an incorrect 
report 

Before the instrument was used, a draft of the instrument was given to 13 experts to assess the validity of each item in 
representing the construct. The 13 experts involved in this study consisted of 3 psychometricians, 5 chemistry professors, 
and 5 chemistry teachers with at least 10 years of teaching experience. Afterwards, the validated rubric was empirically 
examined. Experts have provided feedback on the developed instrument, which can be summarized as follows: the 
predictor section is concise and clear for evaluators to understand. The writing has also been corrected based on proper 
Indonesian grammar and spelling. Additionally, it is important to ensure proper waste management practices to allow 
students to dispose of waste correctly. This instrument is expected to provide information and feedback on students' 
abilities, improve students' skills in conducting chemistry experiments, and serve as an evaluation tool for chemistry 
teachers. 

Data Collection 

The objective of the chemical laboratory activity in this study is to ensure that students comprehend the theoretical 
concepts and are competent in applying them in practical experiments. In this study, the evaluation activity was carried 
out through an acid-base titration laboratory to assess the students' proficiency in executing the practical experiment. 
The acid-base titration concept pertains to the determination of the concentration of an acid or a base solution by utilizing 
a standard solution with a known concentration. Acid-base titration is performed by the addition of a standard solution 
of a base to an acid solution, or vice versa, until the endpoint or the color change of the indicator is reached. This concept 
is a critical aspect of chemical analysis, as it enables precise and accurate measurement of the concentration of acid or 
base solutions. Moreover, the acid-base titration laboratory also develops students' skills in handling laboratory 
apparatus safely and properly and in generating precise and methodical laboratory reports. 

Before collecting data through observation activities, the researcher explained in advance the use of the instrument to 
three teachers who acted as raters two weeks before the practicum activities. A week before the actual practicum 
activities is carried out. The teacher can use the rubric for other practicum activities to find out which part of the rubric 
needs to be corrected. 

This study involved three chemistry teachers as raters, two male and one female. Chemistry teachers' qualifications are 
chemistry teachers who have taught chemistry for at least ten years. Students and raters were disguised in the study or 
analysis to maintain confidentiality. Three raters jointly observed 27 students who completed chemistry practicums in 
the laboratory. 

The teacher explained the practicum activities for 15 minutes. Afterwards, the students carried out the activities 
according to the procedures outlined in the practicum module. While the activities were ongoing, the teacher 
independently assessed the students' ability to carry out the practicum. Once the activities were completed, the students 
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were asked to submit a report, which was collected two days later. The reports were then evaluated by a rater using a 
rubric to assess the quality of the practicum product. 

Data Analysis 

Many-Facet Rasch Model (MFRM) is an analysis method used to measure the quality and reliability of a measurement 
instrument (Eckes, 2015; Linacre, 1994b, 2018). The steps typically involved in MFRM analysis (Eckes, 2015) include: 1) 
preparing the measurement instrument and determining the characteristics to be measured, 2) selecting the raters who 
will do the measurement, 3) determining the sample to be measured, 4) conducting MFRM analysis, and 5) evaluating 
the analysis results and determining necessary improvements. MFRM analysis is used to ensure that the measurement 
instrument used in research is of good quality and can be relied upon to measure the desired characteristics. This is 
important in research to ensure that the resulting data can be properly interpreted and used as a basis for making 
accurate decisions. 

By using MFRM, factors that influence the assessment results, such as rater, student, and item characteristics, can be 
identified (Eckes, 2015). This can help in determining necessary improvements in the measurement instrument, such as 
providing training to improve rater reliability or revising unclear or irrelevant criteria items (Eckes, 2015; Linacre, 
1994a). In the context of using a 9-item rubric involving 3 raters and 27 12th grade students in an acid-base titration 
practical experiment, MFRM analysis is used to ensure the quality of the assessment instrument. Thus, MFRM analysis 
can ensure that the assessment conducted on the acid-base titration practical experiment has good quality and can be 
relied upon to provide accurate and precise information about the students' ability in conducting the experiment. 

To perform MFRM analysis, several steps are required. First, the measurement instrument must be prepared, and the 
characteristics to be measured must be determined. Then, raters who will conduct the assessment and samples that will 
be measured must be selected. The next step is to perform the MFRM analysis using Facets software. In this study, three 
facets were used: students, raters, and items. The severity (C) of the rater was tested using MFRM in this study. This 
severity is considered as the estimated probability that students (n) will give answers to item (i), the threshold for the 
category (k) for rater (j), which is expressed in equation 1. The results of the MFRM analysis were tabulated in MS. Excel, 
and the findings were evaluated to determine necessary improvements to the measurement instrument. Overall, MFRM 
analysis is a crucial method for ensuring the quality and reliability of a measurement instrument and can provide 
accurate and precise information in various research contexts. 

  (1) 

With: 

βn_   = Function of the student's ability 

δi  = Difficulty level of rubric items 

Fk   = threshold level of difficulty 

Cj   = severity of the rater 

Through MFRM analysis, it is hoped that there will be no bias in the assessment. He et al. (2013) state that it is possible 
to find sources of bias by analyzing the interaction between raters, items, and students. Equation 1 shows that students' 
practicum activities are assessed based on specific criteria by the rater, a multi-rater function consisting of the ability or 
skills/skills of students carrying out practicum activities, rater severity, and difficulty of item criteria. All aspects are 
described based on independent parameters with an interval scale (logit) (Linacre, 2018). The parameter’s precision 
level is described by each facet's standard error of measurement (SEM). In addition, Fair average measures are presented, 
which show the average score independent without being influenced by the rater's facet and the level of difficulty of the 
item scale (Linacre, 1994b, 2018). 

Separation reliability and separation index 

Reliability in the MFRM analysis was estimated for all facets. Reliability is the ratio of the actual score to the observed 
score for all aspects or facets, such as raters, items, and students. The reliability index ranges from 0 to 1. High reliability 
indicates a wide distribution of each aspect (Morgan et al., 2014; Weigle, 1998; Yan, 2014). The interpretation of 
separation reliability varies depending on the facets considered (Eckes, 2015). For examinees, these statistics provide 
information on how effectively the criteria differentiate between test takers based on their ability level. In other words, 
examinee separation reliability indicates the extent to which ability measures differ among test takers. Thus, achieving 
high reliability of examinee separation is a desirable goal (Eckes, 2015; Linacre, 2018). 
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In contrast, the interpretation of separation reliability is significantly different for raters (Eckes, 2015; Linacre, 2018). If 
raters within a group have similar severity levels, then the reliability of rater separation will approach 0. From the 
standard approach to rater variation, achieving low reliability of rater separation is desirable as it demonstrates that 
raters can be interchanged. However, if raters within a group have vastly different levels of severity, then the reliability 
of the split raters will approach 1, indicating how different the tightness measurements are. Therefore, it is essential to 
clearly distinguish between these two types of reliability indices. Therefore, some aspects, such as students and items, 
are expected to have a high-reliability index, while rater aspects are expected to have low reliability.  

Reliability can also be expressed as a separation that shows the number of students' ability levels that are statistically 
different in the data distribution (Fisher, 2007; Wright, 1996). The dividing index ranges from zero to infinity. The 
minimum separation index for students' ability is 2.5 (Deviana et al., 2020; Fisher, 2007). Output reports a chi-square 
test for each facet which shows statistical differences in the level of student ability, rater severity, and item scale difficulty. 
A significant probability value (p < .05) indicates that the facets have the same level for each characteristic (Aryadoust, 
2016), 

Statistical fit 

The output examines the measurement deviation of each facet using the infit statistic mean square (IMS) and outfit mean 
square (OMS) (Aryadoust, 2016; Linacre, 2002). IMS is a weighting index that provides sensitive information on student 
performance on items (assessment criteria) at or close to a particular student's ability level. OMS provides accurate 
information regarding outliers or student performance on items far from the test taker (i.e., erratic patterns on items that 
are too easy or too difficult for students). The expected IMS or OMS value is 1. So, if the IMS or OMS value is 1.2, it indicates 
that there is more variation than predicted by Rasch, up to 20% of the expected score (Aryadoust, 2016). There is no 
fixed standard for IMS values; some experts use a range of 0.6 – 1.4 (Bond et al., 2020), and some use a more stringent 
standard, namely, in the range of 0.8 – 1.2 (Linacre, 1994b). 

Rating scale functionality 

The functioning of the rating scale can be observed from the calibration of the Rasch-Andrich threshold (Linacre, 2018). 
The average size of the categories must increase monotonically from low to higher levels, with the distance between 
adjacent categories ranging from 1.5 – 5 logit. The OMS index is expected to be 0.5 to 1.5 (Linacre, 2002). 

Results 

Proof of Content Validity 

The initial study to develop the rubric for assessing chemical laboratory activities was measured using process and 
product assessment dimensions. As explained in the introduction, the instrument, which consists of 9 initial assessment 
items, is then reviewed for readability by a measurement expert. Experts provide input about the content of each item 
and see how far the item can represent the construct (Sainuddin et al., 2022). The experts included two other chemistry 
lecturers, nine chemistry teachers, and two educational measurement experts. Aiken's V (Aiken, 1985) was used to 
calculate validity using equation 2. 

  (2) 

where: 

S = r – lo 

n = number of rater/ experts 

lo = the lowest score of validity (e.g., 1) 

c = the highest validity rating score (e.g., 5) 

r = number given by the rater 

Based on the critical value criteria for the value of the validity coefficient, the critical value of the valid item for 13 raters 
and five category ratings (c = 4) at a significant level of .01 is .77. Table 2 shows that all items have a validity index more 
significant than the critical value (.77), so it can be concluded that all items and rubric predictors developed to measure 
student practicum performance are content-valid. The good rubrics are then revised on input from experts. The final 
instrument is ready for use at the empirical trial stage. 

  

( )1

s
V

n c
=

−  





 European Journal of Educational Research 1303 
 

Table 2. Dimensions, Items, and Aiken’s Validity Coefficient 

Rating 
Dimension 

Assessment criteria Code 
V 

(Min .77) 

Process 
Assessment 

Carry out all practical procedures 1. Moving 0.821 
Arrival time before practicum test activity begins 2. Discipline 0.846 
Using security and safety attributes during practicum 
according to procedures 

3. Work safety 0.769 

Select and assemble practicum equipment according to the 
experiments to be carried out 

4. Assembling 0.821 

Attitude during practice 5. Attitude 0.821 
Accuracy in practical implementation 6. Accuracy 0.795 
Clean and tidy up the lab table 7. Cleanliness 0.821 

Product 
Rating 

Interpret experimental data accurately based on the 
results of observations in the practicum report 

8. Interpretation 0.821 

Write a report according to the observations made during 
the practicum 

9. Communication 0.821 

Note. V = Aiken Validity Index 

Descriptive Statistics 

Table 3. Item Mean, Standard Deviation, Skewness, and Kurtosis 

Item Average SD Skewness Kurtosis 
1 3.70 0.46 -0.91 -1.20 
2 3.56 0.50 -0.23 -2.00 
3 3.53 0.50 -0.13 -2.03 
4 1.85 0.69 0.67 0.97 
5 3.53 0.50 -0.13 -2.03 
6 2.51 0.57 0.59 -0.63 
7 2.52 0.63 -0.07 -0.20 
8 2.11 0.63 -0.09 -0.47 
9 1.86 0.67 0.16 -0.72 

Note. SD = standard deviation 

Table 3 shows the mean, standard deviation, Skewness, and Kurtosis items for assessing student practicum activities in 
the laboratory. Item number 4 is the most difficult item, with an average rating of 1.85 and a standard deviation of 0.69. 
On the contrary, the most accessible item is item number 1, with an average of 3.70 and a standard deviation of .46. The 
distribution of the data shows that the data tends to be expected. This condition can be seen from the value of the 
skewness coefficient, which is in the score range from -0.91 to 0.67, and the kurtosis coefficient, which has a range from 
-2.03 to 0.97. 
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Many - Facet Rasch Model (MFRM) Analysis 

 

Figure 1. Variable Map of Facets. 

Variable Map 

Figure 1 shows the calibration of the three facets shown on the variable map or the Wright map. The first column 
describes a logit that ranges from interval (-5, 5). Each student is symbolized by a star (*). The second column shows 
students' abilities based on their skills/skills in conducting practicum activities; each student is assessed by three people 
in the fourth column based on the nine assessment items shown in the third column. Students' abilities can be categorised 
into three ability groups, namely: the high group (2 students) has a score range of more than 2.0 logits, the medium ability 
group (23 students) is in the range of -2.0 to 2.0 logits, and the low ability group (2 students) is on a score of less than -
2.0 on the logit. 

The difficulty of the criteria or items in the third column shows three items with a high category of more than 2.0 logits, 
two items with a moderate category in the range of -2.0 to 2.0 logit, and four easy category items less than -2.0 logit. 
Column four shows the severity level of the rater, with the most severe at the top and the most lenient at the bottom of 
the logit. The results show that the rater has a close distribution of raters, showing a homogeneous rating tendency. A 
severity distribution ranging from -1.39 to -1.13 logit shows that the raters do not differ much in severity. There are no 
significant differences in severity between the raters. 

Reliability and Data Fit 

Table 4 displays the psychometric estimates of the rater component. The rater separation index was .00, and the 
reliability separation was .00. These scores indicate that the distribution of rater severity is relatively homogeneous, 
suggesting that there are no significant differences in severity between raters. This finding is also supported by an 
agreement metric, namely Exact agreements = 86.6%, which exceeds the expected agreements of 56.8%. Moreover, the 
probability sci-square value of .38 is greater than .05, indicating that the rater severity does not differ significantly. 
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Table 4. Rater Measurement Report 

Raters 
Total 
Score 

Total 
Count 

Observed 
Average 

Fair (M) 
Average 

Measures SE 
Infit 

MnSq 
Infit 
ZStd 

Outfits 
MnSq 

Outfit 
ZStd 

Raters_3 672 243 2.77 2.87 -1.13 0.13 0.90 -1.20 0.88 -0.90 
Rater_1 680 243 2.80 2.89 -1.27 0.13 0.94 -.70 0.93 -0.40 
Rater_2 687 243 2.83 2.91 -1.39 0.13 1.10 1.10 1.07 .50 
Reliability = .00; Separation =0 .00; exact agreements = 86.6% Expected agreements = 56.8% (χ 2 = 1; df = 1; p = .38) 

Note. MnSq = mean square. SE = Standard error of measurements. ZStd = z standardized. 

The severity of the rater assessing students is shown in the measure column, which shows that rater 3 is relatively severe, 
while rater 2 is relatively more lenient. In general, all raters have a severity level that tends to be moderate, with a score 
below -1 on the logit. The IMS severity rater is close to 1 (0.90 to 1.10) logit, which means that the rater is fit and meets 
the expectations of the MFRM model. Meanwhile, OMS also has data that tend to be stable in the 0.88 – 1.07 logit, 
indicating no rater value outside the model's expectations. 

Table 5 shows the statistical estimate of the student component. The student separation index is 3.24, and the reliability 
is .91. This index shows that the student facet has three levels with sufficient spread, which shows that students' abilities 
tend to be diverse or heterogeneous. The ability of students to carry out practical activities can be divided into three 
levels: high, medium, and low. This condition can also be seen on the variable map (Figure 1). 

The student's ability is shown in the measure column, which shows the student's ability to be in the range of 4.26 (highest 
ability = student 12) to -2.86 (lowest ability = student 8) logit. The STI index ranged from an interval of 1.79 (student 12) 
to 0.26 (student 13). Based on the acceptance criteria for IMS and OMS set at the interval of 0.5 to 1.5, there are five 
students whose scores do not fit the model: student 12, student 18, student 6, student 4, and student 13. Meanwhile, 
based on the OMS index, there are four students whose scores are outside the acceptance interval: student 14, student 
20, student 4, and student 13. 

Table 6 shows the estimates of the statistical components of the assessment criteria or items. The item separation index 
is 13.66, and the reliability is .99. This index shows that the item facet has 13 levels with a very widespread, this shows 
the difficulty of the items is very diverse or heterogeneous, the difficulty of the items used to assess practicum activities 
can be divided into 13 levels, but visually on the variable map, it can be grouped into three levels, namely difficult, 
medium, and easy groups, see Figure 1. 

Table 5. Student Measurement Report 

Student 
Total 
Score 

Total 
Count 

Observed 
Average 

Fair (M) 
Average 

Measures SE 
infit 

MnSq 
infit 
ZStd 

Outfit 
MnSq 

Outfit 
ZStd 

Student 12 96 27 3.56 3.80 4.26 0.55 1.79 1.80 1.12 0.50 
Student 14 88 27 3.26 3.29 2.08 0.48 0.83 -0.40 0.48 -1.00 
Student 18 84 27 3.11 3.11 1.26 0.43 1.53 1.50 1.45 1.20 
Student 6 83 27 3.07 3.08 1.07 0.42 1.64 1.80 2.13 2.70 
Student 19 83 27 3.07 3.08 1.07 0.42 0.96 0.00 1.46 1.30 
Student 20 83 27 3.07 3.08 1.07 0.42 0.58 -1.50 0.47 -1.90 
Student 1 81 27 3.00 3.02 0.73 0.40 0.98 0.00 0.82 -0.50 
Student 27 80 27 2.96 2.99 0.57 0.40 0.61 -1.60 0.61 -1.60 
Student 7 79 27 2.93 2.97 0.42 0.39 1.10 0.40 1.00 0.00 
Student 2 77 27 2.85 2.91 0.12 0.38 1.45 1.70 1.38 1.50 
Student 15 77 27 2.85 2.91 0.12 0.38 1.28 1.10 1.23 1.00 
Student 9 76 27 2.81 2.89 -0.02 0.38 0.93 -0.20 1.01 0.10 
Student 16 75 27 2.78 2.86 -0.16 0.37 0.98 0.00 0.96 0.00 
Student 21 75 27 2.78 2.86 -0.16 0.37 0.97 0.00 0.95 -0.10 
Student 23 75 27 2.78 2.86 -0.16 0.37 0.93 -0.20 0.92 -0.30 
Student 3 74 27 2.74 2.83 -0.30 0.37 1.02 0.10 1.01 0.00 
Student 11 74 27 2.74 2.83 -0.30 0.37 0.95 -0.10 0.94 -0.20 
Student 22 74 27 2.74 2.83 -0.30 0.37 0.88 -0.50 0.87 -0.60 
Student 17 73 27 2.70 2.80 -0.43 0.37 1.37 1.60 1.35 1.60 
Student 26 73 27 2.70 2.80 -0.43 0.37 1.20 0.90 1.17 0.80 
Student 25 72 27 2.67 2.77 -0.57 0.37 0.83 -0.70 0.84 -0.70 
Student 10 70 27 2.59 2.71 -0.84 0.37 1.13 0.60 1.12 0.60 
Student 4 69 27 2.56 2.68 -0.97 0.37 0.49 -2.80 0.49 -2.90 
Student 5 67 27 2.48 2.60 -1.25 0.38 0.73 -1.20 0.76 -1.00 
Student 24 65 27 2.41 2.52 -1.54 0.38 0.64 -1.50 0.69 -1.20 
Student 13 59 27 2.19 2.23 -2.50 0.42 0.26 -3.20 0.23 -3.30 
Student 8 57 27 2.11 2.13 -2.86 0.43 0.64 -1.10 0.51 -1.50 

Reliability = .91; Separation = 3.24; (χ 2 = 237; df = 26; p < .01) 
Note. MnSq = mean square. SE = Standard error of measurements. ZStd = z standardized. 
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The difficulty level of the items is quite diverse, displayed in the measure column showing the difficulty of the items in 
the range of 3.87 (difficult = item 4) to -4.04 (easy = item1) logit. The items of the STI index were in the interval 1.53 
(item 8) to .49 (item 6). Based on the acceptance criteria for IMS and OMS set at intervals of 0.5 to 1.5, there are two items 
whose values do not fit the model: item 8 and item 6. 

Nine item criteria were developed and valid based on expert judgment. Unfortunately, some criteria still need to be 
considered in practical activities. These components are the ability of students to assemble practicum tools, how students 
interpret data correctly from the results of the practicum, how to communicate the results of the practicum in reports, 
and answering teacher questions during the practicum of practicum activities. Meanwhile, the students' accuracy 
component (item 6) in measuring and observing during the practicum is also the cleanliness (item 7) of the students 
shown in the practicum activity, which also requires attention. This information is based on the finding that only two 
students can carry out these criteria while the rest 25 students failed this component (see Figure 1). Accuracy is essential 
in measurement and observation activities. Careful students will produce valid data records so that the results reported 
are by experimental conditions and will affect the conclusion. The cleanliness of the table (item 7) practicum at first 
glance is usually considered trivial. However, the results of the assessment show that the majority of students need to 
meet this criterion. One of the essential criteria in practicum activities is the cleanliness and tidiness of students during 
practicum. Clean students will prepare practical tools and materials neatly and safely dispose of the rest of the practicum. 

In general, students can apply discipline (item 2) during the practicum, comply with work safety (item 3), carry out a 
series of practicums (item 1) according to the instructions in the module and have a good attitude (item 5) when carrying 
out the practicums. These four criteria need to be achievements for students in practicum activities. Even though they 
are included in the easy category, they should not be underestimated in practicum activities so that practicum activities 
carried out by students can run well and as expected. 

Table 6. Measurement Items Report 

Items 
Total 
Score 

Total 
Count 

Observed 
Average 

Fair (M) 
Average 

Measures SE 
Infit 

MnSq 
Infit 
ZStd 

Outfits 
MnSq 

Outfits 
ZStd 

4 150 81 1.85 1.85 3.87 0.21 1.00 0.00 1.02 0.10 
9 151 81 1.86 1.87 3.82 0.21 1.43 2.50 1.39 2.20 
8 171 81 2.11 2.11 2.92 0.21 1.53 2.90 1.53 2.90 
6 203 81 2.51 2.53 1.50 0.21 0.49 -4.60 0.47 -4.60 
7 204 81 2.52 2.54 1.46 0.21 0.93 -0.50 0.97 -0.10 
3 286 81 3.53 3.56 -3.14 0.24 0.99 0.00 0.95 -0.10 
5 286 81 3.53 3.56 -3.14 0.24 0.73 -2.50 0.64 -1.50 
2 288 81 3.56 3.59 -3.26 0.24 0.64 -3.40 0.56 -1.90 
1 300 81 3.70 3.76 -4.04 0.27 0.90 -0.60 1.13 0.40 

Reliability = .99; Separation = 13.66; (χ 2 = 1643; df = 8; p < .01) 
Note. MnSq = mean square. SE = Standard error of measurements. ZStd = z standardized  

Accurate valuation estimates are crucial for producing valid and reliable measurements. The MFRM analysis can provide 
a detailed understanding, down to the individual level, of biases or unexpected responses from assessments, such as 
overestimation or underestimation. Table 7 illustrates the rater's unexpected responses to students using specific items. 
Each row provides information on how the rater's score for students using certain criteria deviates from the expected 
score of the MFRM model. Table 7 reveals that out of a total of 759 ratings, 41 ratings show rating bias. The first row in 
Table 7 shows that rater 2 undervalued student 19 on item 1 (moving) by giving a score of 3, while the expected value of 
the model is 3.9 or approximately 4. Similarly, row 9 shows that rater 1 overvalued student 19 on item 7 (cleanliness), 
giving a score of 4, while the expected value of the model is 2.8 or around 3. This explanation applies to rows 1 through 
41. 

The list of unexpected responses from Table 7 shows the consistency of each rater assessing certain students using 
specific criteria or items. Based on the summary of the top 3 unexpected responses, it is known that overall, 3.02% of 
rater ratings are undervalued, and 2.61% of rater's assessment is overvalued. Rater 2 gives unexpected ratings compared 
to other raters, with about 7.82% unexpected ratings. Student 19 is judged biased by raters. Approximately 25.93% of 
the assessments given by all raters using all criteria for student 19 received unexpected responses. This information 
means that the rater needs clarification about assessing student 19 carrying out practicum activities. Item 9, related to 
communication, and item 8, related to the interpretation, are difficult for all raters to assess. 
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Table 7. Unexpected Responses 

Cat. Score Exp.Score Res. Res. SE Raters Student Items 
3 3 3.90 -0.90 -3.20 Rater_2 Student 19 1 Moving 
3 3 3.90 -0.90 -3.20 Rater_2 Student 20 1 Moving 
3 3 3.90 -0.90 -3.00 rater_1 Student 19 1 Moving 
3 3 3.90 -0.90 -3.00 rater_1 Student 20 1 Moving 
3 3 3.90 -0.90 -2.80 rater_3 Student 19 1 Moving 
3 3 3.90 -0.90 -2.80 rater_3 Student 20 1 Moving 
1 1 2.50 -1.50 -2.70 rater_2 Student 6 8 Interpretation 
2 2 3.10 -1.10 -2.60 rater_1 Student 12 8 Interpretation 
4 4 2.80 1.20 2.60 rater_1 Student 19 7 Cleanliness 
4 4 2.80 1.20 2.60 rater_2 Student 19 7 Cleanliness 
1 1 2.40 -1.40 -2.60 rater_3 Student 14 9 Communication 
4 4 2.80 1.20 2.60 rater_3 Student 19 7 Cleanliness 
4 4 3.00 1.00 2.50 rater_1 Student 12 4 Assembling 
1 1 2.40 -1.40 -2.50 rater_2 Student 1 8 Interpretation 
1 1 2.30 -1.30 -2.40 rater_1 Student 1 8 Interpretation 
4 4 3.00 1.00 2.40 rater_2 Student 12 4 Assembling 
3 3 1.70 1.30 2.40 rater_3 Student 26 9 Communication 
3 3 1.70 1.30 2.30 rater_1 Student 17 9 Communication 
3 3 1.70 1.30 2.30 rater_1 Student 26 9 Communication 
1 1 2.30 -1.30 -2.30 rater_2 Student 7 8 Interpretation 
3 3 1.80 1.20 2.30 rater_2 Student 17 9 Communication 
3 3 3.80 -0.80 -2.30 Rater_2 Student 18 3 Work Safety 
3 3 1.80 1.20 2.30 Rater_2 Student 26 9 Communication 
2 2 2.90 -0.90 -2.30 Rater_3 Student 12 9 Communication 
1 1 2.20 -1.20 -2.20 Rater_1 Student 19 9 Communication 
1 1 2.20 -1.20 -2.20 Rater_2 Student 2 8 Interpretation 
3 3 1.80 1.20 2.20 Rater_2 Student 21 4 Assembling 
3 3 1.90 1.10 2.20 Rater_3 Student 2 4 Assembling 
3 3 1.80 1.20 2.20 Rater_3 Student 10 8 Interpretation 
3 3 1.90 1.10 2.10 rater_1 Student 10 8 Interpretation 
3 3 1.90 1.10 2.10 rater_1 Student 15 9 Communication 
3 3 3.80 -0.80 -2.10 rater_1 Student 18 3 Work Safety 
3 3 1.90 1.10 2.10 rater_2 Student 2 4 Assembling 
3 3 1.90 1.10 2.10 Rater_2 Student 9 9 Communication 
3 3 1.90 1.10 2.10 Rater_2 Student 10 8 Interpretation 
1 1 2.10 -1.10 -2.10 Rater_2 Student 21 8 Interpretation 
1 1 2.10 -1.10 -2.10 Rater_2 Student 23 8 Interpretation 
1 1 2.10 -1.10 -2.10 rater_3 Student 20 4 Assembling 
1 1 2.10 -1.10 -2.00 rater_1 Student 1 9 Communication 
1 1 2.10 -1.10 -2.00 rater_2 Student 11 8 Interpretation 
3 3 1.90 1.10 2.00 rater_2 Student 15 9 Communication 

Top 3 
Unexpected 
Responses 

Overvalue (2.61%) Rater_2 (7.82%) Student 19 
(25.93%) 

9 Communication (14.81%) 

Undervalue (3.02%) Rater_1 (5.35%) Student 20 
(14.81%) 

8 Interpretation (14.81%) 

- Rater_3 (3.70%) Student 12 
(14.81%) 

4 Assembling (7.41%) 

Note. Cat. = Category, Exp. Score = Expected Score, Res. =Residual, Res. SE =Residual Standard Error 
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Figure 2. Bias/ Interaction Rater and Student-Based Absolute on Rater Measure 

The output of Facets does not show any significant bias between raters and students. Figure 2 shows the absolute rating 
of the rater for all students. Table 3 regarding rater information shows that rater 3 tends to be more severe while rater 
2 tends to be more flexible. Figure 2 shows that there are 5 cases of assessment bias by the rater, namely: student 1, 
student 6, student 9, student 11, and student 13, apparently rated more linear by rater 3 than rater 2, which should make 
rater 3 judge more server. 

 

Figure 3. Bias/ Interaction Between Rater and Student Based on Average Rater Observation. 

Figure 3 shows the average rater's assessment for all students, which provides information that all raters rate students 
consistently. This information is also an illustration of the Exact agreement rater, which reached 86.6% (see  
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Table 4). No rater gives an extreme rating (extremely high or extremely low). Under certain conditions, an Exact 
agreement close to 100% and far from the expected agreement can be interpreted as the renters working together so 
that the ratings are similar. 

Rating Scale Functionality 

Table 8 shows that all categories have 9% to 35% responses. This data shows that the distribution of responses given to 
all categories of student practicum performance assessments is not uniform. The mean of the measurement shows the 
average for each category. The average measurement increases monotonically based on the student's ability level, which 
supports the assumption that the high category is given to students with high abilities. In contrast, the low category is 
given to students with low abilities. Meanwhile, the average measurement was similar to what the model expected. These 
data are supported by the model fit showing that all OMS indices are close to 1. Category 1 =1, category 2 = .8 and 
categories 3 and 4 = 1. In addition, the threshold value of the Rasch-Andrich limit shows an increasing monotonic trend, 
namely: -3.74 between categories 1 and 2, -.41 between categories 2 and 3, and 4.15 between categories 3 and 4. This 
information indicates that the categories used to assess student practicum performance are functioning well. 

Table 8. Scales Functionality of the Scoring Rubrics. 

Scoring 
Categories 

Total Percent Average measures 
Expected 
measures 

MNSQ Outfits 
Rasch- Andrich 

Thresholds 
1 63 9% -3.09 -3.25 1.1 - 
2 218 30% -1.81 -1.72 .8 -3.74 
3 252 35% 1.97 1.98 1.0 -.41 
4 196 27% 5.16 5.11 1.0 4.15 

Note. MNSQ = mean square 
Discussion 

The analysis results show that in terms of content, the criteria/items used to assess practicum activities have a level of 
validity that meets the criteria. This criterion consists of the practicum process and product assessment, essential 
components in practicum activities. High school students who will enter university, especially in the chemistry 
programme, are expected to have the ability to conduct qualified practicums (Hensiek et al., 2016; Zengele & Alemayehu, 
2016). 

Process and product assessment are to provide a comprehensive picture of students' abilities. These two components 
will provide teachers with information about the ability to work in the classroom of students (Porter et al., 2017). Student 
performance assessment is an alternative for teachers to assess students' abilities for cognitive and psychomotor aspects 
of students (Chen et al., 2013; Cougar Hall & West, 2011). Student performance in the laboratory cannot be revealed 
directly only through paper and pencil tests but requires detailed completion of the minimum aspects that students carry 
out practicum (Harsh, 2016). 

This study identified nine assessment criteria to assess students' practicum performance. These criteria include the 
ability to move, discipline, work safety, assembly, attitude, thoroughness, cleanliness, interpretation, and communication. 
This case is based on the criteria suggested by several previous studies, which state that the criteria for practicum 
activities include process and product capabilities (Irwanto et al., 2018; Royal Society of Chemistry, n.d.; Tahya et al., 
2022) 

The results of the MFRM analysis show the model's suitability for all aspects of the assessment category, students' 
abilities, raters, and the criteria or items used. All aspects are in the range of .5 – 1.5 intervals. Although there are five 
students and two criteria that are still outside the acceptance interval, it can be overcome by conditioning and revision 
in practice. The rater component and the rating category have a high degree of match between the other components. 
The rater component assesses according to the expected model, possibly influenced by the direction given before using 
the scoring rubric, the clarity of the use of the rubric, and the predictors of each category that are well understood by the 
rater. Unexpected assessment events may be influenced by items and students that do not fit the model, which can be 
seen in the model. the bias pattern in Table 7 shows that the raters understand the criteria and predictors developed 
assessment rubric well. According to Brennan (2010) and Yan (2014), if the raters understand well all the assessment 
criteria and predictors, then the understanding between them will be high even though they work independently. 

The separation index shows that the rater can consistently differentiate students' abilities into three groups: high, 
medium, and low. This condition shows that the distribution of student abilities is relatively wide so that the reliability 
of measurement is high and the measurement error is relatively low (Eckes, 2015). This condition means that the 
assessment given to students by the rater will provide consistent results. In addition, the assessment criteria/items used 
in this study will maintain their level of difficulty when used in samples with the same student population in this study. 
The studies conducted show that there is no significant bias between students and raters. This study is one result of good 
measurement quality. Increasing the reliability of facets can be done by eliminating bias. This effort can increase the 
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range of students' abilities to be more comprehensive, rater understanding also increases, and item differentiability 
increases (Eckes, 2015; Uto, 2021). 

In general, the effectively developed measuring instrument can be used at intervals of (-4.04, 4.26) logit. Students' ability 
from the interval (-2.86, 4.26) logit entered at this measurement interval. The developed item has a difficulty index from 
(-4.04, 3.87) logit. The rater has a severity level in the interval (-1.39, -1.13) logit. Based on this information, with the 
severity index owned by the raters, the probability of students graduating is 23 people. Criteria for discipline (2), work 
safety (3), attitude (5), and movement (1) are items of criteria that are easy for all students to do. The cleanliness (7) and 
accuracy (6) criteria can only be done well by two students, while 25 other students may fail on this item. Although the 
criteria for communication (9), assembling (4) and interpretation (8) are difficult items for almost all students. This 
condition shows that of the nine criteria, the last three criteria need to be considered by teachers in chemistry practicum 
activities. 

The communication criteria are part of the product assessment, and the communication criteria show the ability of 
students to convey their ideas both in writing in reports and explain the activities carried out during practicum activities 
(Giammatteo & Obaya, 2018). Assembling criteria is the ability of students to assemble practical tools according to the 
instructions in the module proportionally and adequately (Asmorowati et al., 2021). Meanwhile, the interpretation 
criteria show the student's ability to explain the practicum results obtained based on the relevant theory (Turiman et al., 
2012). 

Communication ability is an essential criterion for students. Students’ ability to convey ideas orally or in writing in 
reports requires particular cognitive abilities and skills, so only a few students can achieve these skills, especially in 
practical activities (Hensiek et al., 2016). students generally can carry out practical activities from beginning to end 
quickly, but communicating what is being carried out and the results obtained are challenging criteria. Students' 
communication skills can be trained by allowing them to discuss in groups. In addition, the teacher can give assignments 
to students to write down ideas on specific topics, and then the teacher gives feedback and scaffolding to students 
(Reigosa & Jiménez‐Aleixandre, 2007). The teacher can also occasionally allow students to express their aspirations so 
that they are more confident in communicating. Several studies (Montgomery et al., 2022; Reynders et al., 2019; Skagen 
et al., 2018) have proven to improve student's communication skills, especially in practical activities. 

The components of assembling practicum tools show very difficult criteria based on item difficulty. This shows that 
almost all students need help to assemble chemistry practicum tools correctly and proportionally (Neamah, 2020; J. S. 
Wright et al., 2018). This criterion needs to be a concern for teachers to pay more attention to the ability of students to 
assemble tools so that practicum activities can run by the objectives of the practicum. Several studies have shown that 
students are afraid of assembling tools for fear of breaking or breaking tools during practicum (D’Souza et al., 2017; 
Straut & Nelson, 2020); they do not understand well the procedure for assembling practical tools (Chairam et al., 2015; 
Reigosa & Jiménez‐Aleixandre, 2007), and some teachers do not allow students to assemble their tools so that they are 
not proficient (Cheung, 2008, 2011). These reasons are thought to cause students to have very low abilities on the item 
criteria for assembling tools. To solve this problem, teachers should use virtual media or videos to gather practical tools 
(Harwood et al., 2020; Hennah & Seery, 2017). Additionally, teachers can also use Web-based teaching aids to increase 
their confidence in assembling tools and materials without fear of damaging the tools (Hanifah et al., 2021). The most 
important thing is that the teacher is positioned to accompany, direct, and guide students in assembling tools before 
practicum activities. 

The ability to interpret practicum results because it is helpful for students to describe and explain the meaning of data, 
and thus students will be easy to understand the data obtained (Lunardi et al., 2021). According to Subali et al. (2015) 
emphasise that the ability to interpret data is related to understanding the concepts they have. Interpretation is not just 
reading but emphasizing understanding concepts and interpreting them based on related theories (Sa’adah et al., 2020). 
Interpretive ability is part of higher-order thinking skills, but teachers have yet to direct students in higher-order thinking 
processes (Lunardi et al., 2021; Sa’adah & Sigit, 2018). In addition, interpretation skills are considered difficult for 
students and students at school, and this is because these abilities are related to spatial (spatial) abilities (Subali et al., 
2015), logical abilities and mathematical abilities. The solution teachers can do to improve students' interpretation skills 
is to direct students to use high-level abilities in learning (R. A. Hunter & Kovarik, 2022; Lichti et al., 2021). In addition, 
several studies have shown the application of science. The approach writing heuristic (SWH) can significantly improve 
students' interpretation ability (Rudd et al., 2007; Sa’adah et al., 2020). 

Based on the results obtained from studies and theoretical studies, exciting findings are obtained that the ability to 
interpret data is a criterion that is interrelated with communication criteria and the ability to assemble tools. These two 
components are interrelated with each other. Students who correctly assemble tools will produce valid and correct data. 
Eventually, the resulting interpretation will also be wrong. As a result, wrong interpretation of the data causes the quality 
of the information produced to be less valid. This case is also the other way around. This finding is evidence that all 
performance criteria in practicum activities are related, so all criteria must be considered and improved. 
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Conclusion  

A chemistry practicum is a series of activities requiring direct observation to assess students' abilities. One of the 
commonly used assessments is the use of an assessment rubric. The quality of the instruments developed shows that all 
facets fit with the model and have good reliability. Homogeneous rater conditions indicate rater understanding of using 
the scoring rubric using the nine criteria developed to assess students' abilities with precision. The categories of each 
criterion/item all work fine. Unexpected responses were also relatively few, namely only 6% of all responses. The rubric 
component developed in this study includes nine criteria for assessing practicum processes and products. Components 
that require attention in practicum activities are the ability to assemble tools, communication skills, interpretation 
abilities, cleanliness, and student accuracy. Based on this finding, these five criteria must be of particular concern to 
teachers. Students' ability to carry out practicums will be even better if these five components have been well mastered, 
so teachers need to strive for the best way so that their students master these criteria.  

Recommendations 

Finally, one of the strengths of MFRM is providing a specific and detailed description of the facets so that it can provide 
comprehensive and valuable information in the development of measuring instruments. Regarding the context of the 
development of measuring instruments in this study, of the nine items developed, it can be seen that the item components 
need to be the focus of the findings of this study, given the consistent rater components and relatively well-distributed 
student abilities. It is hoped that future research will examine other components, such as rater and student, by increasing 
the number and variability of each component. Recommendations for future research regarding assessments involving 
raters, it is necessary to consider various rates so that they can reveal several components that are sources of bias, for 
example, gender, ethnicity, and race of raters. MFRM analysis is a recommendation for future researchers interested in 
finding information from all aspects of measurement individually and holistically. 

Limitations 

This study has several limitations, first is the relatively small number of raters, only three people, so only a little 
information is found for this facet. Many raters can show several levels of severity raters which can be used as a reference 
when we determine research objectives. For example, a rater with high severity is needed during tight selection activities, 
while a standard test requires a moderate severity level. Second, the criteria used still need to be reduced to several items 
that can specifically be used as a reference to assess students' abilities in practicum activities, and the authors realise 
that they still need to add other criteria that can be used as references/standards to assess students' abilities in practical 
activities. 
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